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        More About Mizusawa




Teacher’s Guide



designed and written by   Waka Brown

This guide is designed to be used with the Media Production Group’s DVD, More About Mizusawa. That DVD is a companion to MPG’s documentary, Can’t Go Native?, and elaborates on some of the topics touched upon in that program. Chapters from the two DVDs may be mixed and matched for classroom use. A second companion DVD, Conversations in Mizusawa, is intended for use in Japanese language and culture classes, and offers an array of unscripted, spontaneous scenes of interaction and dialogue filmed on location in Mizusawa in 2007, 2008 and 2009. All three DVDs may be ordered from the project website, www.cantgonative.com 

Mizusawa since 11 March 2011

As were most parts of northeastern Japan away from the Pacific Coast, Mizusawa was badly shaken by the earthquake on 11 March 2011 but escaped serious infrastructure damage and heavy human casualties. If anything, Mizusawa suffered more seriously from aftershocks, though its problems do not compare with those of the coastal towns that were devastated by the tsunami. And those coastal towns were home to relatives, friends and colleagues of many residents of Mizusawa. Earthquakes are nothing new to people in Mizusawa, they are in recovery mode; but for survivors in the coastal towns the outlook remains bleak.

For updates on current conditions in Mizusawa please refer to the project website.

About Waka Brown

Waka Takahashi Brown has been a Curriculum Specialist for the Stanford Program on International and Cross-Cultural Education (SPICE) since 2001 and has authored and contributed to a variety of units. Waka’s unit, Religions and Philosophies in China: Confucianism, Daoism, and Buddhism, won the Franklin R. Buchanan Prize. 

Established in 1995 by the Association for Asian Studies (AAS), the Committee on Educational Issues and Policies (CEIP), and the Committee on Teaching about Asia (CTA), the Franklin R. Buchanan Prize is awarded annually to honor an outstanding curriculum publication on Asia at any educational level, elementary through university. The units Waka co-authored with SPICE’s Senior Curriculum Specialist Selena Lai, Chinese Dynasties: Parts I and II, were also awarded the 2008 Buchanan Prize. In addition to these units, Waka has written or contributed to units on ethnic minority groups in China, Indonesia, the Beijing Olympics, the Baltic States, Ukraine, and Islamic art. In addition to curriculum writing, Waka served as the program coordinator for the Reischauer Scholars Program (RSP), a national distance-learning program on Japan for a select group of high school students across the United States.

Prior to joining SPICE, Waka worked at the Asia Pacific Research Center (APARC) at Stanford University. She also taught Japanese at Silver Creek High School in San Jose for two years. Additionally, Waka served as a Coordinator for International Relations (CIR) on the Japan Exchange and Teaching (JET) Program from 1995–1997.

Waka obtained both her undergraduate and graduate degrees from Stanford University. As an undergraduate, Waka majored in International Relations with concentrations on Asia and Eastern Europe. She studied in Kraków, Poland during her sophomore year. Waka obtained her Masters in Education from the Stanford Teacher Education Program (STEP), obtaining credentials to teach Japanese, Introductory English, Social Studies, and Cross-Cultural Language and Academic Development (CLAD) certification.
There are two parts to this Guide.


Part One lists the school curriculum national standards relevant to this guide.


Part Two covers the six content chapters on this DVD:



1. Samurai Heritage (15 minutes).



2. Mizusawa in Japan’s History (15 minutes).



3. Everyday Buddhism (15 minutes).



4. If there life after high school? (17 minutes}.



5. Can’t go naked? (20 minutes). 

PART ONE: Connections to Curriculum Standards

This teacher’s guide has been designed to meet certain national history, social studies, and geography standards as defined by the National Center for History in the Schools, the National Council for the Social Studies, and the National Council for Geographic Education. The standards for the unit are listed here.

National Standards in World History for Grades 5–12

http://nchs.ucla.edu/standards/world-standards5-12.html
Era 6: The Emergence of the First Global Age, 1450–1770 

Standard 5B: Explain the character of centralized feudalism in Japan under the Tokugawa shogunate and the reasons for Japan’s political stability, economic growth, and cultural dynamism. [Analyze cause-and-effect relationships] 

Era 7: An Age of Revolutions, 1750–1914 

Standard 3E: The student understands how Japan was transformed from feudal shogunate to modern nation-state in the 19th century; Assess the impact of Western ideas and the role of Confucianism and Shinto traditional values on Japan in the Meiji period. [Appreciate historical perspectives] 

Era 8: A Half-Century of Crisis and Achievement, 1900–1945 

Standard 5A: The student understands major global trends from 1900 to the end of World War II; Identify patterns of social and cultural continuity in various societies, and analyze ways in which peoples maintained traditions, sustained basic loyalties, and resisted external challenges in this era of recurrent world crises. [Explain historical continuity and change]

Era 9: The 20th Century Since 1945:  Promises and Paradoxes 

Standard 2F: The student understands worldwide cultural trends of the second half of the 20th century; Describe varieties of religious belief and practice in the contemporary world and analyze how the world’s religions have responded to challenges and uncertainties of the late 20th century. [Analyze the influence of ideas]; Describe ways in which art, literature, religion, and traditional customs have expressed or strengthened national or other communal loyalties in recent times. [Examine the influence of ideas, human interests, and beliefs] 

Standard 3A: The student understands major global trends since World War II; Analyze connections between globalizing trends in economy, technology, and culture in the late 20th century and dynamic assertions of traditional cultural identity and distinctiveness. [Analyze cause-and-effect relationships] 

World History Across the Eras

Standard 1: Long-term changes and recurring patterns in world history; Analyze ways in which human action has contributed to long-term changes in the natural environment in particular regions or worldwide.

National Council for the Social Studies (NCSS) Standards

http://www.socialstudies.org/standards/strands
Thematic Strand I, CULTURE: Social studies programs should include experiences that provide for the study of culture and cultural diversity.

Thematic Strand II, TIME, CONTINUITY, AND CHANGE: Social studies programs should include experiences that provide for the study of the ways human beings view themselves in and over time.
Thematic Strand III, PEOPLE, PLACES, AND ENVIRONMENTS: Social studies programs should include experiences that provide for the study of people, places, and environments.

Thematic Strand IV, INDIVIDUAL DEVELOPMENT AND IDENTITY: Social studies programs should include experiences that provide for the study of individual development and identity.
Thematic Strand V, INDIVIDUALS, GROUPS, AND INSTITUTIONS: Social studies programs should include experiences that provide for the study of interactions among individuals, groups, and institutions.
Thematic Strand VI, POWER, AUTHORITY, AND GOVERNANCE: Social studies programs should include experiences that provide for the study of how people create and change structures of power, authority, and governance.

Thematic Strand VIII, SCIENCE, TECHNOLOGY, AND SOCIETY: Social studies programs should include experiences that provide for the study of relationships among science, technology, and society.

Geography Standards, National Council for Geographic Education

http://www.ncge.org/i4a/pages/index.cfm?pageid=3314

The geographically informed person knows and understands...

Essential Element I. THE WORLD IN SPATIAL TERMS

Standard 2. How to use mental maps to organize information about people, places, and environments in a spatial context.

Standard 3. How to analyze the spatial organization of people, places, and environments on Earth's surface.

Essential Element II. PLACES AND REGIONS

Standard 4. The physical and human characteristics of places.

Standard 5. That people create regions to interpret Earth's complexity.

Standard 6. How culture and experience influence people's perceptions of places and regions.

Essential Element IV. HUMAN SYSTEMS

Standard 10. The characteristics, distribution, and complexity of Earth's cultural 
   
          mosaics.

Standard 11. The patterns and networks of economic interdependence on Earth's 
  
          surface.

Standard 12. The processes, patterns, and functions of human settlement.

Standard 13. How the forces of cooperation and conflict among people influence the 
 
         division and control of Earth's surface.

Standard 14. How human actions modify the physical environment.

Essential Element V. ENVIRONMENT AND SOCIETY

Standard 15. How physical systems affect human systems.

PART TWO: Guide to the content chapters

Handouts and Supporting Materials for More About Mizusawa

CHAPTER ONE   SAMURAI HERITAGE

Materials

Below is a list of materials included in this Teacher Guide for the chapter, Samurai Heritage, on the DVD. Instructions and materials are based on a class size of 30 students. 

Handout, Samurai Heritage  (30 copies)

Answer Key, Samurai Heritage: Questions

Equipment needed

DVD player and projector or TV

Time needed

15–20 minutes

One 50-minute class period (if including the Extension Activity)

Procedures

1. Inform students they will learn more about the samurai through viewing the chapter, Samurai Heritage.

2. Distribute the Handout, Samurai Heritage, and instruct students to answer the questions on the handout while viewing the chapter, Samurai Heritage.

3. Play Samurai Heritage (approximately 15 minutes) from the DVD.

4. Allow students time to complete their answers on the handout. 

5. At this point, you can either collect the handouts for assessment, using the Answer Key, Samurai Heritage: Questions, as a guide, or review the answers as a class.

Extension activity

1. Review the four classes in the hierarchy of Tokugawa society: Samurai, Farmer, Artisan, Merchant. 

2. Divide the class into partner pairs. Instruct them to divide the society in which they live into four classes. Determine the parameters for the students’ society, such as country, state, city, school, classroom, etc.

3. Have them order their society from top to bottom. At the top, they should place the class they believe is the most important to society. Then, ask students to write one paragraph per partner pair as to why they have ordered their society this way.

4.   Next, ask students to reorder their society based on the reality of their society.       
Then, ask students to write one paragraph per partner pair as to why they 
have ordered 
their society this way. If there are differences between the 
societal order in the 
previous step and the societal order in this step, instruct 
students to include this information in their paragraphs.  

5.   Ask students to share their societal orders and discuss whether students agree 
or disagree with other partner pairs’ ordering of society. 

Handout, Samurai Heritage
Answer the following questions as you view the DVD chapter, Samurai Heritage.

1. Compare how samurai are perceived in literature/popular culture and the realities of samurai life that Prof. Brown discovered in Mizusawa.

2. Approximately how many people and for how long does one koku (five bushels of rice) support? 

3. Name three outward expressions of rank and wealth that depicted a samurai family’s degree of closeness to the daimyo.

4. What was Mr. Obata’s reaction when asked if other samurai descendents (whose rank was lower than his ancestor’s) bowed to him?

5. When Prof. Brown discusses most people’s perception of the samurai, he mentions “admiration and contempt.” Can you think of a segment of your own society that invites both admiration and contempt? Describe the ways in which this segment of society can invite both admiration and contempt.

6. The Confucian hierarchy in Tokugawa Japan ranked four classes of society in the following order: samurai, farmers, artisans, merchants. Do you agree with this hierarchy? Why or why not?

7. By the end of the Tokugawa, most samurai were in debt to the merchants. Why?

Answer Key, Samurai Heritage: Questions
1. Compare how samurai are perceived in literature/popular culture and the realities of samurai life that Prof. Brown discovered about the samurai in Mizusawa.


Popular perception
- Samurai carry swords.

- Heroes of feudal Japan.

- “Cowboys” of Japan.

Realities of samurai life in Mizusawa
- Most samurai were petty bureaucrats.

- Most samurai never picked up a sword except for sword practice or because they were required to wear them as a symbol of their status.

- They were highly literate. 

- Some became teachers.

2. Approximately how many people and for how long does one koku (five bushels of rice) support? 


One koku (five bushels of rice) can support one person for one year.


3.    Name three outward expressions of rank and wealth that depicted a samurai   
family’s degree of closeness to the daimyo.


- The size of a family’s compound.

- The proximity of a family’s compound to the daimyo.

- The gate to a family’s compound and how elaborate it was.


4.   What was Mr. Obata’s reaction when asked if other samurai descendents (whose   
rank was lower than his ancestor’s) bowed to him?

He laughed.


5.    When Prof. Brown discusses most people’s perception of the samurai, he 
mentions “admiration and contempt.” Can you think of a segment of your own 
society that invites both admiration and contempt?


Student answers will vary. They might mention celebrities, politicians, etc.

6.   The Confucian hierarchy in Tokugawa Japan ranked four classes of society in the 
following order: samurai, farmers, artisans, merchants. Do you agree with 
this hierarchy? Why or why not?


Student answers will vary.

7.  By the end of the Tokugawa era, most samurai were in debt to the merchants. Why?

Samurai stipends were, for the most part, not very large. Many samurai spent a great deal of money having to “keep up appearances” associated with their high societal status.

CHAPTER TWO:  MIZUSAWA IN JAPAN’S HISTORY

Materials

Below is a list of materials included in the teacher’s guide for the chapter, Mizusawa in Japan’s History, on the DVD. Instructions and materials are based on a class size of 30 students..

Handout 1, Mizusawa in Japan’s History (30 copies).

Handout 2, Activity Sheet, (30 copies).

Answer Key, Mizusawa in Japan’s History: Questions.

Posterboard (for extension activity, 30 sheets).

Equipment needed

DVD player and projector or TV

Computers with Internet access (for extension activity)

Time needed

One 50-minute class period (One and one-half 50 minute class periods if including the extension activity)

Procedures

1. Inform students they will learn more about Mizusawa’s role in Japan’s history through viewing the chapter, Mizusawa in Japan’s History. 

2. Distribute one copy of Handout 1, Mizusawa in Japan’s History, and instruct students to answer the questions on the handout while viewing the chapter, Mizusawa in Japan’s History.

3. Play Mizusawa in Japan’s History (approximately 15 minutes) from the DVD.

4. Allow students time to complete their answers on the handout. 

5. At this point, you can either collect the handouts for assessment, using the Answer Key, Mizusawa in Japan’s History: Questions, as a guide, or review the answers as a class.

Extension Activity
1. Distribute Handout 2, Activity Sheet, and instruct students to choose one of the tasks.

2. Allow students time to complete the task in class and/or as homework.

3. Collect timelines. Facilitate presentations of haiku. Display all student work.

Handout 1, Mizusawa in Japan’s History: Questions

Answer the following questions as you view the chapter, Mizusawa in Japan’s History.

1. What was Hiraizumi?

2. To what period in U.S. history is the establishment of the early Japanese state (and their conflict with the Emishi) in the 8th and 9th centuries compared?

Match the following dates with their descriptions

	c. 10,000 B.C.E. to c. 300 B.C.E.
	Jomon culture, earliest major culture of prehistoric Japan, characterized by its pottery. 

	c. 250 B.C.E.–c. 250 C.E.
	Establishment of Isawa-jo in Mizusawa by the central Japanese government. One of the reasons it was constructed was so that it would be instrumental in subduing the Emishi people.

	8th and 9th centuries
	The early Japanese state pushes the frontiers of imperial control to the northern tip of Honshu (main island of Japan).

	802
	Establishment of railroads in Japan.

	1180–1185
	Establishment of Shinkansen (bullet train) across the river from Mizusawa.

	1189
	Yayoi culture, a prehistoric culture of Japan. The people of this culture mastered bronze and iron casting. They wove hemp and employed irrigation and rice cultivation.

	1890s
	Civil war in Japan that Minamoto Yoritomo eventually won.

	1985
	The defeat of Hiraizumi, death of Minamoto Yoshitsune.


Match the following people with their descriptions

	Emishi
	One of the premier Japanese poets who made haiku (17 syllable poems) a major form of poetry in the 17th century.

	Aterui
	The younger half brother of Minamoto Yoritomo. He was instrumental in helping his brother win Japan’s civil war of 1180–1185. However, due to his military genius and his popularity, his older brother had him killed, along with his faithful follower.

	Sakanoue no Tamuramaro
	Group of people who lived in northeastern Honshu (the main island of Japan) including where Mizusawa is located today. Many scholars believe that they were natives of northern Honshu and were descendants of those who produced the Jomon culture. Scholars also believe they were racially and genetically distinct from the Yayoi culture that followed it.

	Minamoto Yoritomo
	Japanese warrior who became Shogun and head of the samurai government in Kamakura.

	Yoshitsune and Benkei
	Warrior of the late 8th century who gained fame for his conquests of Aterui and the Emishi people in the northern part of the main island of Japan (Honshu).

	Matsuo Basho
	The greatest chief of the Emishi people who lived in the northern part of the main island of Japan. Defeated in 802 by Sakanoue no Tamuramaro.


Handout 2, Mizusawa in Japan’s History: Activity Sheet

Choose one of the following activities and complete it before the beginning of the next class.

Option one, Timeline:

Using the dates on Handout 1, Mizusawa in Japan’s History: Questions, create a timeline on a sheet of posterboard provided by your teacher. Illustrate the events on the timeline, or use images from the Internet that depict each event. If you use images from the Internet, make sure to include the URL from which you printed your image.

Option two, Haiku:

Choose one of the events or terms on Handout 1, Mizusawa in Japan’s History: Questions, and write a haiku about it. A haiku is a 17-syllable poem, with five syllables in the first line, seven syllables in the second, and five syllables in the third. A haiku must include a word or words that suggest a season of the year. Write your haiku in large letters on the posterboard provided by your teacher and include an illustration of your haiku. Practice reciting your haiku since you will be asked to present it in front of the class.

For both of the above activities, the following website:

www.iwate-pu.ac.jp/~acro-ito/Japan_pics/Japan_MZS/imageidx.html
can be used as a resource for images, short histories, expanded descriptions, etc.

Answer Key, Mizusawa in Japan’s History: Questions

1. What was Hiraizumi?

Hiraizumi was a great cultural and military complex. It was also the headquarters of an independent kingdom in northeastern Japan. It was defeated in 1189 by the Shogun, Minamoto Yoritomo.

2. To what period in U.S. history is the establishment of the early Japanese state (and its conflict with the Emishi) in the 8th and 9th centuries compared?

The Emishi and their resistance to the early Japanese state are compared with the Hispanic and Mexican elements in the Southwest who were not entirely comfortable about  being incorporated into the Anglo-dominant United States.


Match the following dates with their descriptions

	c. 10,000 B.C.E. to c. 300 B.C.E.
	Jomon culture, earliest major culture of prehistoric Japan, characterized by its pottery. 

	c. 250 B.C.E.–c. 250 C.E.
	Yayoi culture, a prehistoric culture of Japan. The people of this culture mastered bronze and iron casting. They wove hemp and employed irrigation and rice cultivation. 

	8th and 9th centuries
	The early Japanese state pushes the frontiers of imperial control to the northern tip of Honshu (main island of Japan).

	802
	Establishment of Isawa-jo in Mizusawa by the central Japanese government. One of the reasons it was constructed was so that it would be instrumental in subduing the Emishi people. 

	1180–1185
	Civil war in Japan that Minamoto Yoritomo eventually won. 

	1189
	The defeat of Hiraizumi, death of Minamoto Yoshitsune.

	1890s
	Establishment of railroads in Japan.

	1985
	Establishment of Shinkansen (bullet train) line across the river from Mizusawa.. 


Match the following people with their descriptions

	Emishi
	Group of people who lived in northeastern Honshu (the main island of Japan) including where Mizusawa is located today. Many scholars believe that they were natives of northern Honshu and were descendants of those who produced the Jomon culture. Scholars also believe they were racially and genetically distinct from the Yayoi culture that followed it.

	Aterui
	The greatest chief of the Emishi people who lived in the northern part of the main island of Japan. Defeated in 802 by Sakanoue no Tamuramaro. 

	Sakanoue no Tamuramaro
	Warrior of the late 8th century who gained fame for his conquests of Aterui and the Emishi people in the northern part of the main island of Japan (Honshu).

	Minamoto Yoritomo
	Japanese warrior who became Shogun and head of the samurai government in Kamakura.

	Yoshitsune and Benkei
	The younger half brother of Minamoto Yoritomo. He was instrumental in helping his brother win Japan’s civil war of 1180–1185. However, due to his military genius and his popularity, His older brother had him killed, along with his faithful follower .

	Matsuo Basho
	One of the premier Japanese poets who made haiku (17 syllable poems) a major form of poetry in the 17th century.


CHAPTER THREE:  EVERYDAY BUDDHISM

Materials

Below is a list of materials included in the teacher’s guide for the chapter, Everyday Buddhism, on the DVD. Instructions and materials are based on a class size of 30 students. 

Handout 1, An Introduction to Buddhism (30 copies).

Handout 2, Everyday Buddhism  (30 copies).

Transparency, Comprehension Check.
Answer Key 1, Comprehension Check.

Answer Key 2, Everyday Buddhism: Questions.

Equipment needed

DVD player and projector or TV

Overhead projector

Time needed

One 50-minute class period 

Procedures

1. Inform students they will learn more about Buddhism in Japan through viewing the chapter Everyday Buddhism. Tell students they will need some background information on Buddhism prior to viewing the chapter. 

2. Distribute one copy of Handout 1, An Introduction to Buddhism, to each student. Ask student volunteers to read one paragraph each aloud to the class.

3. When the class has finished reading the handout, display the Transparency, Comprehension Check. Answer the questions as a class, using Answer Key 1, Comprehension Check, as a guide.

4. Distribute Handout 2, Everyday Buddhism, and instruct students to answer the questions on the handout while viewing the chapter, Everyday Buddhism.

5. Play Everyday Buddhism  (approximately 15 minutes) from the DVD.

6. Allow students time to complete their answers on the handout. 

7. At this point, you can either collect the handouts for assessment, using Answer Key 2, Everyday Buddhism: Questions, as a guide, or review the answers as a class.

Handout 1, An Introduction to Buddhism
Buddhism, one of the major world religions, originated in India around the sixth century B.C.E. A prince by the name of Siddhartha Gautama (also referred to as “Shakyamuni” and the “historical Buddha”) was its founder. The teachings of Buddhism spread throughout Central and Southeast Asia, and through China, Korea, and Japan. Today, there are Buddhists all over the world. Along with Shinto, Buddhism is one of the two main religions of Japan.

Buddhists believe that human beings have the potential to become free from suffering by practicing meditation and cultivating a lifestyle prescribed by the Buddha. Buddhists also believe that after beings die, they are reborn or reincarnated into a new form. This new form could be a deity, human, animal, some lower creature like a hungry ghost (a being with a small head and huge stomach, and therefore always hungry), or an inhabitant of hell. It is believed that all positive thoughts and actions cause good karma and may direct one into being reborn in a higher form. The consequences of one’s negative deeds, bad karma, may result in rebirth in a lower form. This endless cycle of rebirth, called reincarnation, reflects the impermanent nature of human existence.

The Four Noble Truths form the basis of Buddhist thought. They are: 

1.
Life is suffering. 

2.
Suffering is caused by craving. 

3.
Suffering can have an end. 

4.
There is a path which leads to the end of suffering.

It is believed that suffering, in part, is due to the impermanence of life. Even if one is happy at a given time, this happiness will not last forever.

The goal of Buddhism is to become enlightened and reach nirvana. Nirvana is believed to be attainable only with the elimination of all greed, hatred, and ignorance within a person. Nirvana signifies the end of the cycle of death and rebirth. According to the Four Noble Truths, “life is suffering” so ending the cycle of rebirth is something to be desired. Some Buddhists think of nirvana as a type of heaven where there is no suffering; other Buddhists view nirvana as a state of mind free from suffering. According to Buddhist belief, an enlightened being will enter nirvana at the moment of death, and be freed from the cycle of pain and rebirth.

The schools of Mahayana Buddhism found in East Asia believe that becoming a bodhisattva is a more important goal for individuals than achieving nirvana. A bodhisattva is a being who has attained enlightenment, but vows not to enter into final nirvana until all living things are released from suffering. Bodhisattvas choose to be reborn so that they can continue to work to relieve the suffering of others and try to make them aware of the Buddha’s teachings. 

Jodo Shinshu (or “Pure Land”) is a major school of Buddhism in Japan. It is based on the idea that buddhas or advanced bodhisattvas can create blissful paradises known as “Pure Lands.” These pure lands can be reached through successful rebirths and devotion to the buddha of the pure land. According to tradition, there once was a king named Amida who became a monk after learning about Buddhism. When he became a buddha, he came into possession of the pure land called the Western Paradise. Individuals can supposedly reach the Western Paradise through devotion to the Amida Buddha. Calling the name of Amida, especially at the hour of one’s death, is supposedly enough for an individual to ensure a rebirth in the Western Paradise.

Handout 2, Everyday Buddhism
Answer the following questions as you view the chapter, Everyday Buddhism.

1. What kinds of items are placed in a butsudan (family altar)?

2. Why are some people in Mizusawa cynical about how a family can obtain a kaimyo for a deceased family member?

3. According to Prof. Brown, how is religion in Japan different from religion in the West?

4. What is the explanation given as to why there is a Shinto shrine inside many Buddhist temples in Mizusawa?

Transparency, Comprehension Check
True or False:

Buddhism is a religion that originated in Japan

True or False:

The Amida Buddha and the “historical Buddha” are the same 

Give an example of how karma might work

Answer Key 1, Comprehension Check

True or False:

Buddhism is a religion that originated in Japan

False: Buddhism originated in India. 

True or False:

The Amida Buddha and the “historical Buddha” are the same 

False: The term “historical Buddha” refers to Siddhartha Gautama, the founder of the Buddhist religion. Amida Buddha is an important figure in the school of Jodo Shinshu Buddhism. Most often, when people use the term “Buddha”, they are referring to the historical Buddha. However, many schools of Buddhism believe in more than one Buddha.
Give an example of how karma might work

Student answers will vary. 

Answer Key 2, Everyday Buddhism: Questions
1. What kinds of items are placed in a butsudan (family altar)?

Food, sake (sometimes), basically items that the deceased might have liked.
2. Why are some people in Mizusawa cynical about how a family can obtain a kaimyo for a deceased family member?

They are cynical about the practice because the quality/length of the name is basically a result of how much money the family pays.
3. According to Prof. Brown, how is religion in Japan different from religion in the West?

Religion in Japan requires a commitment of practice.
Religion in the West requires a commitment of faith.

4.    What is the explanation given as to why there is a Shinto shrine inside 
many Buddhist temples in Mizusawa?

      The Shinto shrine is there to protect the temple
CHAPTER FOUR:  IS THERE LIFE AFTER HIGH SCHOOL?

Materials

Below is a list of materials included in the teacher’s guide for the chapter, Is There Life After High School?, on the DVD. Instructions and materials are based on a class size of 30 students. 

Handout, Is There Life After High School? (30 copies).

Answer Key, Is There Life After High School?: Questions.

Equipment needed

DVD player and projector or TV

Time needed

20–30 minutes 

Procedures

1. Inform students they will learn more about “fieldwork,” i.e., the gathering of anthropological or sociological data through the interviewing and observation of persons in their everyday settings.
2. Distribute one copy of the Handout, Is There Life After High School?, to each student. Instruct students to answer the questions on the handout while viewing the chapter, Is There Life After High School?, on the DVD.

3. Play Is There Life After High School?  (approximately 17 minutes) from the DVD .

4. Review the answers to the Handout, Is There Life After High School?, as a class using the Answer Key, Is There Life After High School?: Questions.

Handout, Is There Life After High School?
Answer the following questions as you view the chapter, Is There Life After High School?
1. How was Prof. Brown’s personality and attitude in high school similar to his personality and attitude while living in Mizusawa?

2. What are at least two elements of good fieldwork?

3. Compare your high school experience with that of Prof. Brown’s. How are they similar? How are they different?

4. Do you think you would enjoy being an anthropologist? Why or why not?

Answer Key, Is There Life After High School?: Questions
1. How was Prof. Brown’s personality and attitude in high school similar to his personality and attitude while living in Mizusawa?


Throughout both of these time periods, Prof. Brown liked talking to people and showed a lot of interest in other people. He also showed interest in many things, and had the courage to try new things.

2. What are at least two elements of good fieldwork?

Being able to let go and let the community carry you and define your interests (as opposed to telling people what you want to study and then trying to fit everything into your mold).

Having the capacity to tolerate put-downs.
3. Compare your high school experience with that of Prof. Brown’s. How are they similar? How are they different?

Student answers will vary.
4. Do you think you would enjoy being an anthropologist? Why or why not?

Student answers will vary.
CHAPTER FIVE: CAN’T GO NAKED?

Materials

Below is a list of materials included in the teacher’s guide for the chapter, Can’t Go Naked?, on the DVD. This chapter contains anecdotes about Prof. Brown’s time in Mizusawa and additional information about fieldwork. It may be appropriate to show this chapter in conjunction with the chapter, Is There Life After High School? Instructions and materials are based on a class size of 30 students. 

Handout, Can’t Go Naked? (30 copies).

Answer Key, Can’t Go Naked?: Questions.

Equipment needed

DVD player and projector or TV

Time needed

30 minutes 

Procedures

1. Inform students they will learn more about Prof. Brown’s time in Mizusawa and additional information about fieldwork.

2. Distribute one copy of the Handout, Can’t Go Naked?, to each student. Instruct students to answer the questions on the handout while viewing the chapter, Can’t Go Naked?, on the DVD.

3. Play Can’t Go Naked?  (approximately 20 minutes) from the DVD.

4. Review the answers to the Handout, Can’t Go Naked?, as a class using the Answer Key, Can’t Go Naked?: Questions.

Handout, Can’t Go Naked?
Answer the following questions as you view the chapter, Can’t Go Naked?
1. What were Prof. Brown’s two main thoughts about going on an onsen (hot springs/baths) trip with people in Mizusawa? What realization did he come to about his research and fieldwork based on these thoughts?

2. Where did Prof. Brown go to hear the latest gossip?

3. What differences did Prof. Brown notice between how people in Tokyo bowed compared to how people in Mizusawa did?

4. How did having his family in Mizusawa help Prof. Brown’s research?

5. Why did Prof. Brown refer to himself as the “Paris Hilton of Mizusawa”? How did he feel about this status?

Answer Key, Can’t Go Naked?:  Questions

Answer the following questions as you view the chapter, Can’t Go Naked?
1. What were Prof. Brown’s two main thoughts about going on an onsen (hot springs/baths) trip with people in Mizusawa? What realization did he come to about his research and fieldwork based on these thoughts?


First, he thought about being in the communal bath with a lot of Japanese women and how he was “going to look.” Then, he realized that everyone would also be looking at him. These realizations illustrated how his research and fieldwork was a two-way street: while he would be observing and studying the people of Mizusawa, they would also be watching and forming their own opinions of him.
2. Where did Prof. Brown go to hear the latest gossip?

Door to door, but mainly the barber.
3. What differences did Prof. Brown notice between how people in Tokyo bowed compared to how people in Mizusawa did?

The people in Tokyo bowed less frequently and not as deeply. In Mizusawa, he noticed people bowed more often and more deeply.
4. How did having his family in Mizusawa help Prof. Brown’s research?

Although he never wanted to use his family as tools to further his research, having his family in Mizusawa helped him gain access to worlds he wouldn’t have had if they not been ther,e such as his children’s school, informal children’s language, etc.
5.    Why did Prof. Brown refer to himself as the “Paris Hilton of Mizusawa”? How did                         
he feel about this status?


       In some ways, Prof. Brown was the local “celebrity.” For the most part, he didn’t         
mind this status, but it could also be cumbersome in that he was expected to 
give many talks.

